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SPECIFIC AIMS 
Goal
Bullying is damaging to young people and affects all walks of life including those who witness bullying. The goal of the Be A Friend Program is to reduce bullying related behaviors such as students witnessing bullying, experiencing bullying, or being perpetuators of bullying. Another goal of the program is to increase positive attitudes to discourage bullying and encourage an environment that is against bullying behaviors. Students will feel encouraged in their school environments to avoid bullying behaviors and change their attitudes toward it.
Program
Be A Friend is a program developed based on the Social Cognitive Theory. Posters will be posted in play and eating areas, classrooms, and distributed to each student’s family. Along with posters, small postcards with the Be A Friend program goal and logo will be distributed in the community. A website will be created. Teachers and staff will be given training by Be A Friend staff. Parents will be offered workshops by Be A Friend staff. Each student will meet with their teacher at school at least once a week at the start of the program. Class rules, visible school policies, and negative reactions to instances of bullying reinforce a bully free environment.
The Be A Friend program will be introduced at an hour-long school assembly. Classroom rules will be changed after every Be A Friend Lesson that is taught once a week. Be A Friend staff and technical assistants will be available during school hours to help clarify any issues with the program or help with implementation. Be A Friend will consist of twenty-six forty-five minute highly structured weekly lessons. During weekly lessons, students will be taught self-efficacy in learning their strengths, protective factors, and group activities. Materials for group activities, strength-questionnaires, and protective factors will be provided by Be A Friend. Be A Friend will provide videos that will be available on the website and will be able to replace one homework assignment per week. School personnel will meet weekly with Be A Friend staff.
Program objectives
Measurable Objectives:
1. The experimental group will increase antibullying attitudes by 25% as measured at post-test through a self-administered questionnaire (Q6-Q 15).
2. The experimental group will show an increase in empathy by 25% as measured at post-test through a self-administered questionnaire (Q16 -Q30).
3. The experimental group will decrease bullying behaviors by 10% as measured at post-test through a self-administered questionnaire (Q31-Q45). 
Population
Be A Friend is tailored to Elementary School children in grades 4-6, or ages 9-12. Be A Friend aims to target urban schools in Chicago, Illinois because of their prevalence in witnessing violent behaviors (Li et al., 2011). All ethnicities, genders, and income levels were eligible. Schools were selected from the Chicago Public School District.
Sampling Methods
Schools were selected using a cluster sample and looking at neighborhood characteristics. One school will make up the experimental group and will be matched to one school with similar characteristics. The total sample size for both schools is n= 526. The non-equivalent comparison group design was used because it allowed a match to be made with a school with the most similar traits. Characteristics were matched for violence, miscellaneous crimes, income, and test scores. Data will be collected through self-administered questionnaires given in the classroom. 

BACKGROUND AND SIGNIFICANCE 
Importance of the Topic 
	Although bullying does not directly cause deaths, it is a risk factor for behaviors that produce negative health outcomes and decrease an individual’s quality of life. According to the United States Department of Health and Human Services [USDHHS] (2014), behaviors related to suicide increase with exposure to being bullied, witnessing bullying, or being a bully. 
According to a survey by the USDHHS (2017), 49% of students were bullied at school in the past month and 30% reported bullying others within the past month. 31% of 6th grade students stated they were bullied compared to 21% of 8th graders (Musu-Gillette et al., 2018, p. 74). At least 70% of staff and students in schools reported witnessing bullying (USDHHS, 2017). 
As mentioned, witnessing bullying increases suicide-related behaviors. Possible effects and risks associated with being a recipient of bullying include trouble sleeping, depression, anxiety, and difficulty carrying on student duties or being integrated into the school (USDHHS, 2016); alternatively, engaging in bullying behaviors increases the risk for future problematic behaviors such as “substance use, academic problems, and violence.” Similarly, the National Voices for Equality, Education, and Enlightenment [NVEEE] (2016) found that being bullied increases the risk of social anxiety, lower self-esteem, and increased use of mental services. At least 19% of students ages 12-18 reported that bullying affected feelings about themselves (Musu-Gillette et al., 2018, p. 78).
One of the reasons listed for chronic absenteeism, or missing 10% of school days in a year, was bullying for children in 4th-6th grade (Lara, Noble, Pelika, Coons, 2018). According to the NVEEE (2016), the number of children who miss school because of threats of bullying behaviors is 160,000 per day. Children between 6-17 with serious “emotional or behavioral difficulties (EBDs)” were almost 4 times as likely than those without serious EBDs to miss school (National Center for Health Statistics, 2017); compared to ages 6-10, absences of children from ages 10-14 with serious EBDs increased from 8% to 15.6%. Because of the mental health effects of bullying, it is possible that the absenteeism present due to bullying is connected to absences from serious EBD’s. In addition, 1 out of 10 school dropouts are due to constant bullying (NVEEE, 2016). About $37 billion could be saved in crime every year with the 10% increase in graduations which bullying costs the United States (Alliance for Excellent Education, 2018). Other costs related to bullying include costs of services to treat depression, anxiety, mental health, and substance use. 
Critical Review on Similar Programs 
	Li et al. (2011) used the Theory of Triadic Influence to address distal influences such as school climate and class management, and proximal influences such as attitudes and self-efficacy to reduce bullying behaviors by 41%. Limber, Olweus, Wang, Masiello, & Breivik (2018) addressed school climate and attitudes such as empathy and perceptions of teachers’ commitment to stop bullying to successfully reduce bullying behaviors and increase empathy. Additionally, Brown, Low, Smith, & Haggerty (2011) used the social-ecological model to address school climate and attitudes to prevent school bullying. Similarly, Tsiantis et al. (2013) produced a 55% drop in victimization and bullying when compared to only a 30% and 15% drop in the controls by addressing school climate and attitudes of students. Other programs that addressed school climate included Jenson, Brisson, Bender, & Williford (2013) and Menard & Grotpeter (2013). 
	In addition to attitude and school climate, Jenson et al. (2013), addressed increasing protective factors to move victims and bullies to “uninvolved” groups. Both Jenson et al. (2013) and Trip et al. (2015) used the Social Learning Theory, though behavior change did not occur for Trip et al. (2015). Three other programs also addressed protective factors (Rawana, Norwood, & Whitley, 2011, Duke & Norton, 2017, and Menard & Grotpeter, 2013). Karna et al. (2011) used the Social Cognitive Theory to address only attitudes and successfully decreased victimization, self-reported bullying, and increased self-efficacy. Duke & Norton (2017) successfully increased knowledge by at least 27% with only 6 sessions taught by an extension educator. 
	Li et al. (2011), Menard & Grotpeter (2013), and Trip et al. (2015) suggested that having greater staff, teacher, and administrative support would provide greater increases in positive school climates and attitude and behavioral changes for students. Programs that provided direct technical support, meetings, and training to school personnel successfully decreased bullying behaviors and increased positive attitudes (Brown et al., 2011, Limber et al., 2018, Li et al., 2011, Karna et al., 2011, and Trip et al., 2011). 
	Programs where lessons might be taught by an educational specialist or other educator showed increases in knowledge (Duke & Norton, 2017) and shifts to un-involvement in bullying behaviors (Jenson et al., 2013 and Menard & Grotpeter, 2013). Programs that showed behavior and attitude changes were implemented by teachers and other school staff (Tsiantis et al., 2013, Li et al., 2011, Brown et al., 2011, Rawana et al., 2011, Limber et al., 2018, Karna et al., 2011, Trip et al., 2015, and Menard & Grotpeter, 2013). Menard & Grotpeter (2013) found that their program was most effective while support or technical assistance was present from the program staff or available to those implementing the program. Most programs consisted of standardized program materials and curriculum which were to be implemented (Tsiantis et al., 2013, Li et al., 2011, Brown et al., 2011, Karna et al., 2011, Trip at al., 2015, and Menard & Grotpeter, 2013). One program additionally had a room where several behaviors could be addressed, and this showed an increase in awareness of strengths and class climate (Rawana et al., 2011).
	Participant contact hours with programs were 11 hours (Brown et al., 2011), 35 hours (Li et al., 2011), 16.5 hours (Tsiantis et al., 2013), 5 hours (Menard & Grotpeter, 2013), 20 hours (Karna et al., 2011), 6 hours (Jenson et al., 2013), 6 sessions (Duke & Norton, 2017), and 19 lessons (Trip et al., 2015). For Limber at al. (2018), the program took place over 3 years for a cohort that began at grade 3 and showed that increases in empathy were greatest at year 3 (Limber et al., 2018). 
The most successful program for knowledge increase was Duke & Norton (2017) where 6 1-hour sessions by an outside educator were conducted. The most successful programs for attitude changes were Trip et al. (2015) and Karna et el. (2011) which had 19 lessons and 10 2-hour lessons respectively. Lastly, the most successful program for behavior change was Tsiantis et al. (2013) followed by Li et al. (2011). Although Tsiantis et al. (2013) had less hours in total, workshops were highly structured 90-minute sessions whereas Li et al. (2011) consisted of 140 lessons spread into 15-minute lessons taught four times a week.  
Five of the programs used a revised version or the original Olweus Bully/Victim Questionaire for Students (Menard & Grotpeter, 2013, Jenson et al., 2013, Karna et al., 2011, Limber et al., 2018, and Tsiantis et al., 2013). All ten programs used an experimental and control or comparison group (Menard & Grotpeter, 2013, Jenson et al., 2013, Karna et al., 2011, Limber et al., 2018, Tsiantis et al., 2013, Trip et al., 2015, Duke & Norton, 2017, Rawana et al., 2011, Brown et al., 2011, and Li et al., 2011). 
Linking goals and objectives to their Theoretical Relevance 
	The Be A Friend program will use the Social Cognitive Theory [SCT] which states that factors from the individual, environment, and behaviors influence each other (Bandura, 1986). Concepts of the SCT include reciprocal determinism, behavioral capability, expectations, self-efficacy, observational learning, and reinforcements.
[bookmark: _Hlk532843930]Reciprocal determinism is the relationship between behavior, the environment, and individual. The Be A Friend Program will address reciprocal determinism by changing the school, classroom, and community climate. School climate will be changed by creating posters that will be posted in play and eating areas, classrooms, and distributed to each student’s family. Along with posters, small postcards with the Be A Friend program goal and logo will be distributed in the community. A website will be created for Be A Friend where parents and community members can find more resources to prevent bullying. 
Behavioral capability is the knowledge and skills to do a behavior. Teachers and staff will be given two paid half day trainings conducted by Be A Friend staff. Parents will be offered workshops monthly on parenting and bullying behaviors taught by Be A Friend staff. Parents will be eligible to receive a certificate if at least 5 of the 9 workshops are attended. Students will be able to meet with their teachers if they feel they need extra help in learning the skills being taught by Be A Friend. Each student will need to meet with their teacher or other trusted adult at school at least once a week at the start of the program until the teacher and student both agree is no longer necessary. 
Expectations is what is expected of the behavior. Students will be made aware of why bullying is a problem and affects everyone. The Be A Friend program will be introduced at an hour-long school assembly where a play on bullying will take place. The play will allow children to hear what constitutes bullying and how someone resolved their issues. This will create the expectation for how Be A Friend will help resolve issues of bullying. Every child will be given 15 minutes upon return to the classroom to write down how being a friend can help and is expected as opposed to bullying others. Teachers will explain that classroom rules will be changed after every Be A Friend Lesson that is taught once a week. 
Self-efficacy is the confidence to do a behavior and get through obstacles. In order to be effective, the Be A Friend program will be taught by the main classroom teacher. Be A Friend staff and technical assistants will be available during school hours to help clarify any issues with the program or help with implementation if needed. Be A Friend will consist of twenty-six forty-five minute highly structured weekly lessons. During weekly lessons, students will be taught self-efficacy in learning their strengths, protective factors, and group activities. Materials for group activities, strength-questionnaires, and protective factors will be provided by Be A Friend. Students will be able to role-play in groups of 3 what they would do in different scenarios to increase their self-efficacy. 
Observational learning is how behaviors are learned. Be A Friend will provide videos where students can see scenarios they may experience while out of school. These videos will be available on the website and will be able to replace one homework assignment per week. Students must write one paragraph relating the video to how they would react in that same situation or what they liked and didn’t like. Teachers, administrators, and staff will model positive behaviors to students by addressing instances of bullying as they arise as directed by Be A Friend. School personnel will meet weekly with Be A Friend staff to address concerns, internal bias, and how they are modeling positive behaviors to prevent bullying.
Reinforcements are reactions that increase or decrease a behavior. Be A Friend addresses reinforcement through classroom rules, visible school policies, and teacher and peer reactions to instances of bullying prevention. Classroom rules that are changed weekly by students allows students to feel both in control of their classroom and see the rules that are supported in their environment. Visible school policies will reinforce behaviors that prevent bullying and encourage positive behaviors. 
Positive behaviors will be encouraged with incentives dependent on whether the student shows internal or external motivation. Students who already show internal motivation will also be encouraged in order to reinforce the idea and avoid discrimination. Teacher and peer reactions will serve as reinforcements during group activities and following lessons. After lessons, there will be opportunities to discuss in groups student’s reactions to the bullying. The teacher will then discuss to the class how to discourage bullying in other students outside the classroom. 
Hypotheses to be examined 
[bookmark: _Hlk532844224]Measurable Objectives:
4. The experimental group will increase antibullying attitudes by 25% as measured at post-test through a self-administered questionnaire (Q6-Q 15).
5. The experimental group will show an increase in empathy by 25% as measured at post-test through a self-administered questionnaire (Q16 -Q30).
6. The experimental group will decrease bullying behaviors by 10% as measured at post-test through a self-administered questionnaire (Q31-Q45). 
METHODS
Description of population and method of sample selection 
Be A Friend will be tailored to Elementary School children in grades 4-6, or ages 9-12. Programs were most effective for children in elementary schools and this will allow for similar grouping of maturity. All genders as well as all ethnicities will be eligible for the program. Gender was not found to influence program effects except for an occasional program where some effect was shown. Ethnicity and culture influenced some aspects of prevalence in bullying behaviors or victimization, though Be A Friend will account for this in demographics question to avoid discrimination charges. The primary language of Be A Friend is English. Be A Friend aims to target urban schools in Chicago, Illinois because of their prevalence in witnessing violent behaviors (Li et al., 2011). Income was not a factor in choosing the population for Be A Friend, as the program acknowledges that all incomes are eligible to witness, partake in, or be victims of bullying. Because Be A Friend focuses on the reciprocal influence of the environment, inclusion of as many demographics possible under grade levels 4-6 is important. 
A representative sample of Chicago urban schools will be selected using a cluster sample. The sample will be selected by looking at neighborhood characteristics of schools in the Chicago Public School District (Chicago Public Schools, 2018). The sample will match neighborhood characteristics such as income, violence rates, test scores, and rates of miscellaneous crimes. One school in the Chicago Public School District will make up the experimental group and will be matched to another school with similar characteristics that will be used as the comparison group. Cluster sampling will be conducted to match characteristics within the Chicago Public School District schools. Because of drop-out and eligibility of certain schools based on characteristics, 8 schools will be invited to participate in the original selection of being experimental or comparison groups through email. The two participating schools will be selected based on how well their characteristics match and availability to participate. Consent forms will be given to parents of experimental schools as well as assent forms to children in the experimental groups. 
The sample size for Be A Friend was calculated using data available about class sizing and school sizes in the Chicago Public School District. The maximum recommended size for classrooms in grades 4-6 is 31 students per class (Better Government Association [BGA], 2015). There are about 2-3 classrooms per grade. Because Be A Friend will be implemented in schools across grade levels 4-6, this amounts to 279 students for every school. It was determined that with a  small effect size and an estimated 20% dropout rate or refusal to participate, 263 students would be in the experimental group and 263 would be in the control group. Type I error is alpha=.05 because Be A Friend is a behavioral program. Type II error is estimated as beta=0.8 (1-4a). The effect size is .10 based on expected decrease of bullying behaviors in the impact objectives. The total sample size for both schools is n= 526.
Design of experimental methodology 
The non-equivalent comparison group design was used because it allowed characteristics of schools to be matched and find those with the most similar traits. The experimental and comparison groups were made as equal as possible through careful selection of which characteristics to match and by matching schools that had the most similar characteristics. Characteristics were matched as closely as possible for violence rates, miscellaneous crimes, income, and test scores. This allowed for schools to be matched with those most representative of their own characteristics while addressing these neighborhood and school characteristics. The non-equivalent comparison group design for schools was the best design for Be A Friend because it allowed for baselines measurements of school characteristics and geographic separation of schools. The non-equivalent comparison group controls for history, maturation, testing, and instrumentation but does not control for several threats to internal validity such as regression to the mean, selection, attrition, interaction, diffusion, compensation, compensatory rivalry, and demoralization. The Be A Friend program will address each threat as to ensure that program effectiveness is measured accurately. 
Regression to the mean will be controlled by throwing outliers out of the analysis at the end of the Be A Friend program trial. Outliers will be noted after the pre-test is collected and marked next to their ID numbers. This will provide a way of finding outlier’s pre-test and post-test when throwing them out of the analysis. Outliers are not expected to have a strong effect on program results since there will be several comparison groups. 
Selection will be controlled by assuring that in experimental groups, all classes in grades 4-6 receive the program. This will control for students having the possibility of experiencing bias by being in different classes. By having all classes in the grade level participate in the Be A Friend program, selection will be controlled. This was accounted for in sample sizing. Samples will be taken from schools which on average have two classrooms to allow all students in each of these classrooms from grades 4-6 to be participants.
Attrition will be controlled by matching characteristics of schools as closely as possible. Incentives will be provided to both teachers and students in schools where attrition rates will likely be higher. Attrition rates may be higher as children move schools, but this will be controlled for by having a comparable group where other children will also likely move during the course of the program.
Interaction will be controlled when there is an interaction between history, maturation, testing, or instrumentation since these are the threats that can be controlled by the non-equivalent comparison group. Measures will be followed to ensure that other threats are controlled as efficiently as possible so as to prevent interaction. This will be overseen by the program evaluator who will monitor the progress and obstacles that arise from Be A Friend.
Diffusion will be controlled by assuring that participants in the experimental school are geographically separated from the school in the comparison so that they do not know each other. Blinding was possible for the participants in both groups since schools did not already have a bullying prevention program in place. Students in the control school did not see any change so they were blinded as to them being in the standard treatment group. Students in the experimental school who were in the target groups of ages 4-6 all received the program so diffusion was controlled for within schools. 
Compensation, compensatory rivalry, and demoralization were controlled by Be A Friend staff by training staff, teachers, and administrators at both schools on providing either standard or program treatment. The comparison school was made aware that if the program was successful in other school, they would be provided the program following the end of the trial. The comparison school would be made aware of the results of the program after analysis had taken place. 
Operationalization of Concepts	 
Data will be collected through self-administered questionnaires given in the classroom. This is the best choice in regards to the age range the program aims to target. Questions will be worded at appropriate reading levels. From grades 4-6, standardized testing and other testing measures are familiar items to students. Most students have the capability to answer the questions, and teacher support is available for questions if needed. A face-to-face interview for bullying behaviors would likely not yield true results as the behavior is deemed a negative one. A self-administered questionnaire allows for anonymity for bullying behaviors or victimization, which many students might otherwise feel uncomfortable with sharing.  
The pre- and post-test questionnaire begins by asking demographic questions typically asked such as age, gender, ethnicity, race, and grade level for the purpose of matching grade levels to ages (Q1-Q5). Demographic questions were nominal with the exception of grade level which is ordinal and age which is an interval-level measure. Attitudinal questions and behavioral questions were asked using a 4-point Likert scale. 
Antibullying attitudes were measured using a 4-point Likert scale which ranged from strongly agree to strongly disagree. The level of measurement for these questions was interval level. Questions 6-11 were adopted from Brown et al. (2011) to measure attitudes towards bullying behaviors, school climate, and likelihood to step in to defend someone being bullied. The validity measure for these questions was not stated. Questions 12-15 were created based off the Brown et al. (2011) test. 
For objective two, Questions 16-30 measured empathy attitudes using questions from Brown et al. (2011) and questions from an empathy test (Pouw et al., 2013). A 4-point Likert scale ranging from Always to Never was used. The level of measurement was interval. There was no measure of reliability available for the empathy test, but questions were determined by staff to measure attitudes related to empathy. Questions 16-30 included empathetic feelings of the individual and perceptions of other’s empathy toward the individual. 
For objective three, Questions 31-45 measured bullying behaviors such as witnessing bullying, being a perpetrator of bullying, and being a victim of bullying. These questions were measured using a 4-point Likert scale ranging from Always to Never. The level of measurement was interval. Questions were used from Brown et al. (2011), Jenson et al. (2013), and Menard & Grotpeter (2013). Measures of validity were unknown (Brown et al., 2011), Cronbach's alpha was .79 (Jenson et al., 2013), and Cronbach’s alpha was .40 to .82 (Menard & Grotpeter, 2013).
Formative Evaluation Methods 
Formative evaluation will first be conducted by meeting with key informants such as school administrators, school boards in the Chicago Public School District, teachers, social workers, child specialists, and staff at schools. Individual meetings will be set up with each of these key informants to enable Be A Friend to discuss how the program meets key informants’ suggested routes for changing behavior successfully. 
School administrators and boards of the school district will be asked policies regarding program components. Teachers and staff will be asked how the program could best be implemented faithfully, their time management to track student’s progress, and additional feedback regarding components of Be A Friend. Social workers will also be asked regarding feedback on group activities and role-playing as methods to decrease bullying behaviors. Child specialists will be asked about the appropriateness of the pre and post-test questionnaire, group activities, role playing, and independent videos for students who may have experienced bullying, trauma, or have perpetuated bullying. 
Community input will be warranted following key informant feedback by inviting parents to attend an informational workshop which will be held during Back to School Night. For parents who are unable to attend, a webinar link will be provided to watch the meetings and ask questions or make suggestions. All parents who have consented to have their children participate will be required to attend either the webinar or one in person meeting in order to have their children receive the program. Parents will be asked their own perceptions of bullying at the school, instances of bullying they see for improvement, perceptions of their child’s partaking in bullying, and suggestions for the workshops that will be held for parents. Community members will have the opportunity to give feedback on program materials that were distributed to them.
Process Evaluation 
Program components will be monitored continuously as the program is implemented by teachers, administrators, and Be A Friend staff. Teachers will update reports of student’s progress weekly to avoid instances of recall bias. Teachers will send this information weekly to Be A Friend staff and Be A Friend staff will send weekly reminders to teachers and administrators to submit reports. Be A Friend staff will also monitor incentives that were provided to teachers in keeping up with reports to ensure that the program is being implemented successfully. Be A Friend staff will hold monthly meetings with school administrators to discuss progress of reports and implementation in their school. 
In the teacher’s report, they will also send attendance records on dates where lessons took place. Teachers will report engagement of students during and after lessons in group activities. Any additional observations of student’s behaviors will be noted in weekly reports. Teachers or administrators will inform Be A Friend staff of drop-outs due to changing schools or refusal to participate as they arise. Be A Friend staff will work with teachers to create reports if help is needed or when teachers are struggling to meet deadlines continuously. Program evaluators will monitor progress in implementation by accessing teacher reports and feedback from teachers. Be A Friend staff will ask teachers for updates weekly following their deadline of reports. 
The total budget for Be A Friend is $13,680 for program components for the experimental school and to collect pre- and post-tests from the comparison school. Teacher curriculums are $350 for the experimental school. Scantrons and questionnaires for both the comparison and experimental school are $720. DVD’s with video lessons for students cost $180 for the school set. $10,000 will go towards Be A Friend staff in evaluating, supporting teachers weekly and on-call, and conducting monthly parent workshops. Website costs will be $180 yearly. Printing will be $250. Incentives will cost about $2,000 for the experimental school.
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APPENDIX
Pre/Post Test Questionnaire for Be A Friend
1) What is your gender?
a. Male
b. Female
c. Other (please state) ____
2) How old are you in years? _____ 
3) What grade are you in?
a. 4th grade
b. 5th grade
c. 6th grade
4) Are you Hispanic or Latino?
a. Yes
b. No
5) What is your race?
a. African-American
b. White
c. Hispanic
d. Asian
e. Native American/Alaskan
f. Hawaiian/Pacific Islander
g. Multi-racial
The following questions will ask how much you feel about the statements. You have 4 choices for each: strongly agree(1), agree(2), disagree(3), or strongly disagree(4). Choose one answer for each question. There are no right or wrong answers. 
6) It is wrong when students push, shove, or pick fights with weaker students.
7) It is right when students defend others who are being shoved around by strong students.
8) Students in my school can be trusted.
9) This is a pretty close-knit school where everyone looks out for each other.
10)  Teachers and staff in my school usually get along with students.
11)  It is wrong to defend students who get pushed or shoved around.
12)  It is wrong to defend students who are being excluded.
13)  It is okay to exclude others if I do not like them.
14)  It is wrong when other students pick on me for being different.
15)   It is okay to pick on a student that is different from me.
Please remember that there are no wrong or right answers. These statements are about how you feel. Choose 1 of 4 answers for each statement: Always (1), Often (2), Sometimes (3), Never (4)
16) If my mother is happy, I also feel happy.
17) If someone in my family is sad, I feel really bad.
18) If a friend is sad, I like to comfort him.
19) I would like to help when a friend gets angry.
20) I want everyone to feel good.
21) When a friend is upset, I feel upset too.
22) I understand that a friend is proud when he/she has done something good.
23) I enjoy giving a friend a gift.
24) Students my age are there for me whenever I need help.
25)  If a friend is sad, I understand mostly why
26)  When a friend cries, I cry myself.
27)  If a friend is laughing, I also laugh.
28)  Teachers and staff in my school care about my feelings.
29)  I care about other student’s feelings.
30)  Other students care about my feelings.
Please select the answer that best describes each of the following statements. There is no right or wrong answer. Always (1), Often (2), Sometimes (3), Never (4):
31)  I saw another student get pushed, shoved, slapped, or kicked at school.
32)  I saw another student get teased in a mean way.
33)  I saw a student threaten to hit or hurt another student.
34)  I threatened to hit or hurt other students
35)  I told lies about another student so that other kids would not like that student anymore.
36)  I got into a physical fight at school (punching or hitting) because I was angry. 
37) I hit kicked or pushed another student(s) around.  
38)  I spread false rumors about another student(s) and tried to make others dislike him or her. 
39)  I took money or other things from another student(s) or damaged his or her belongings. 
40)  I threatened or forced another student(s) to do things he or she didn't want to do. 
41)  I called another student(s) mean names, made fun of, or teased him or her in a hurtful way. 
42)  I kept another student(s) out of things on purpose, excluded them from my group of friends, or completely ignored them. 
43)  I was called mean names, was made fun of, or teased in a hurtful way. 
44) Other students left me out of things on purpose, excluded me from their group of friends, or completely ignored me. 
45)  Other students told lies or spread false rumors about me and tried to make others dislike me. 
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